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INDIVIDUALIZED EDUCATION PROGRAMS:
A Naturalistic Study of the Match Between Intent and Practice
Sumary 6f the!Study
The study of iﬁ&i?i@ﬁéliiéﬁiéh has had a paradoxical history. It

is one of those educational phenomena whose value has been espoused by
practitioners and theorists :like, but whose test in the research

‘arena has produced less than satisfying results. Attempts to evaluate

the impact of individualizaticn have been diffuse, but only a few

studies have moved beyond the des:ription of a particular approach to

assess the qualitative' effects of programs apd pradtices upen children

or the degree to which individualization was occurring. Variables of -

interest in most of the studies have been limited to cognitive and

affective outcames as measured by standardized tests, types of in-
structional conditions, t"eécher.; and student traits, quantity of in-
structional tire, and teacher and student satisfaction.

The individual educational plan (IEP), as a particular case of
individualization, has had-a $imilar history. It was an ideology
"Whoé’e time had came," valued So much by educators, parents, and
guaranteed the right of every child receiving specizi education ser-
vices to an individually planned program, documented 'i;'x‘an IEP. Along
with a f}ﬁrry of mandated impiem;antatio'n practices, a host of studies
was engaged to evaluate the impact of IEPs. Again, these studies
focused upon their effects on administration, teacher time and satis-
faction, and parental satisfaction and involvement. Only one re-
é(é%féhéf héé». i@irédg as t;b whether teachers actgaiiy dsed them after
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they were written; there is yet to be an investigation as to whether
or not children's education-is any different at the classroam level
once the IEP is implemented. And now, after the glow of the initial
legislation has passed.and in a 'p'oi:iti’cai climate of deregulation, the
IEP has lost its glamour, and it§ purpose as a means towards quality
programming is threatened. | |

The purpose of this study was to-investicate the process of indi-

vidualization, and thé IEP as a case in point, from an ‘alternative

. perspective, seeking information about the re1ati6riéﬁif> of plan to

rea11ty SO that both &ducational ideology and pubhc policy mIghE be
more adequately 1nformed. A proposnzlon for a tr1anguiated study of
irﬁiviéuaiization was put forth, and_the study was conceptuahzed as

the invéstigation of the relationships among three forms of the indi-

vidual plan: the contractual plan, or the ééiiéBéfaEi\iélyidéveloped

program as expressed in a written document; the phenomenological

plan, or the teacher's intent- for the program; ‘and the empirical

plan, " or the program-as-experienced by the child.. Utilizing a
research 8ééi§ii{ of mixed multiple Stfatégies for data collection and
.
analysis, a model féf ébﬁs‘ideiatioh of the'irqividuaiization process
emgrged. . | |
For each canponent of indll\uduallzatlbn, dlffarent data collectlon
techmqaes were utlllzed. For the contractual plan, the task was
srmply to obtam consent to arqulre a copy of the formal IEP ds de-
ve&]:oped for the chlld-subJect earlier in the year, and to. questmn key
:actors about the processr of its development. A, copy of the data bank
of instructional objéctivé’s used by the public school system was also

obtainéd.
[
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- DOCUMENTS:
> ® Current IEP
e Future IEP
® Thesaurus

CONTRACTUAL
o PLAN

LY

. _ TEACHER INTERVIEWS:
- PHENOMENOLOGICAL - ., .® Progran godls ‘
. o ; d " e Student’s long-range goals
PLAN _ »Student s weekly goals . ..
, S : J Student s qeals for the
' ' ' ® Retrosnect ive tnalyses

. oyt

OBSERVATIGNS & VIDEOTAPING
® Free Play

| ﬁ ® Snack .
' ' ® Circle
® Smll Group
e [arge Group
® Transitions

~ EMPIRICAL
PLAN

. Figure 1. Sources of information for the three
_ components. of 1nd1v1duallzat10n
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An ethnographic approach was taken to explicate teacher intent. A
phenomenological plan emerged from a series of interviews conducted
with tﬁé teacher -subject ; éﬁa'ﬁi‘éﬁiiéﬁtéa the goals and objectives she

in part1cular; Trese 1nterv1ews were audxotaped and tran5cr1bed :
They were also su"p'pfiieinented by Afiela observation in-the classroom,
both prior to and ‘Quring the interviews. ‘

In order to obtain in‘f'o'rmation abOut the ent';;iricai pian, “a™video-
tage record of the -c'hiici—subject"s gatutal'str;ea:p ‘of behavior was
taken. This was eupplemented by observations of the classroom setting
both before:and during the taping, as well as by teacher retro-
spection, where, the teacher was asked ;to camént upon the events
‘depicted on the tape. Teacher retrospéctions were ;auéiotapéci ‘and |
transcribed A v1deoscr1pt was prtpared for data ana1y51s, and con-

51sted of the parallel placernent of the verbatim v1deotape tran-

é'c'r'i'pti’ons,, the déScriptive setting _notezs,- and the teacher retro-

spectioh transcriptions.

In sSummary, the data’ archLVes 1nc1uded-

1. a copy of the contractual plan and the data
' bank of. objectlves from whlch it was drawn;

2. audiotapes  and transcriptions. df teacher (
interviewg,‘- 19

"

3. v;deotapes “and transcriptions ' of - the child-

;subjec*t s natural, stream of behavior;

4. audiotapes and transcriptions of teacher retro-
\ spection; and

5. field notes of ciassroom observations and

informal mterv1ews and dlscussmns.

' Together these constltuted a trtangulated set of data about the

. phenanenon called individuallzatlon.



Pecause of the mdltiple forms of data, mdlf:ipie strategies of data
aii;iyéis- were also demanded bv thie study. Their purpose was to
synthesize the data so that relatxonsh:tps across the three types of
-plans would be manlfest;. A docqment analysis was conducted on the
contractual plan to ascertain patterns of form and content. Content
analysis methodology. was also utilized to analyze the teacher inter-
views. Using a team of three analysts, a category sys)tem grounded 'in
the identified framework of the téachér's intent was constructed. The
categorles wexe arra“ged to indicaté the scope of the teacher's intent
as well as its hl.erarpﬁlcal arrangement. The dep1ct1on of the phenom-
er'ologlcal plan wh1ch was developed was smllar .in format to the con-
tractual one, -each including numbered goals and object1ves held f.or
" the child-eubject, yet differing ;with regards to organizing framework,
specific content, and detail.

.Analvs’is of tne- empirical plan was a much more com'plex task.
Here, strategles from ecolog1cal research proved moat useful in un1t-"

1zmg and categorlzmg the stream of behavior. The units of agemia

and c;rcrﬁtétance were deflned based on the ecolog1cal notlon of epi-

sodes,; and the stream was Gnitized accordmgly by a team of tiéo

analysts: Both formative and summative measures of inter-analyst
-t N c

agreement were kept to assure consistency in aﬁﬁiiaaﬁaﬁ of the rules

for unitization. These units comprised _the emp1r1cal plan.

;

: In o‘rder to categorlze the emp1r1cal plan, a matching procedure
was developed so that the main questlon of this study could be ex-
ploredj i.e., to describe the relationships that existed across the

thrée componénts of individualization. Each agénéa in the énpiricai



- ) ANALYSIS BF HRITTEN PLANS
CONTRACWAL “ ® Structure ~
DLAN | : » Content
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Figure 2. Strategies UtlllZEd in the ana1y51s ,
of the three camponents of 1nd1v1duallzat10n.
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the phenomenological plans; ‘those agendas which related to neither
were coded as non-matches. Again, measures of agreénéht .were
tracked, especialiy for u’n’ambiéuous items; for the othérs, the

‘analyst team functioned as an experf' panel to recronc11e dlscrepancr

in coding. Agendas were also: coded for day and settlng. Once the
matching process was complete; the search for categories and p’atterns
afong ‘f:hé 682 agendas was facilitated’ through the use of a computer-
ized program. . By é&éﬁéi&j program routines for frequencies, cross-

tabulat:tons, and other subset analyses, patterns of interest across

the data were explored: Further categorization and referral back to
. T T . . .
the transcripts and videotapes resulted in the final findings which

: £
were reported.

éi'hlights of the Resaits

v1duallzat-10n process, and to expllcate the relatlonshlps among them:
There were no hypotheses tested 1in th1s study; rather; its purpose
was to generate information;about variables and hypotheses‘tﬁgt might
beé germane to a fuiiér understanding of the proce’ss b\f ihdiVi&ualiza:'
tioh. Herice, the domair_l -of this 1nqu1ry was llmlted to éocumentatiom

as opposed to the determination of causalit* -y Or the search for solu-

tions (see Guba, 1978). Furthex:, whiie the typlcallty of. the research

setting, the subjects, and the plannmg process was ev1denced, the.
\ ¢ /
reader should be cautloned about generallzablllty. Any generallza-

tions made from ‘this study should be cons1dered worﬁmg hypothese

rather than conclus1ons (see. Cronbach, 1975).

4}



- Further, the analyses were limited to a. consideration of the
mat’ches' among the various qanponents ‘of 1nd1v1dua11zatxon,"and,t0 scme
extent, ‘the effects of context. No, attempt - was made to delineate
findings about the IEP process in general nor to other aspects of the
teaching/learning setting available in the data: These data exist,
| however',l in the data archives; and could be retrieved and useful in
the’ 1nvestlgat10n of other questxons beyond the scope of this study.

The results showed that there_was indeed cqngruence across writtdn .
plan, teacher intent, and the child's program-as-experienced. The
teacher 1ncorporated neariy 708 of the contractual plan into her
stated plans; and the child-subject acted upon approxunately 68% of
teacher 1ntents and 44% of the objectlves in the contractual plan.
Fven the dlscrepanc1es were not contradlctory, the anerg?ant pattern
1llustrated how thz 1nd:;v1duallzed program grew «in scope as one’ moved ‘
from written to teacher plan and thrdUgh 'chi_id. héhéizior,’ and how the
: a'dditional "objectives -ccirlpiéthéritied what went before. It was thrbugh

-

plans that led to some cf the more 1nterest1ng conclusmns and impli-

cations. , . :
) 1

tained in teacher intent, the most critical "findlng in the. cmparlson
between the two was that they were constructed according. to  twd

dlfferent frames of reference. . The objectlves of the contractuai plan

‘/7
,,,,,,,,,, > -

fessional perspectives. 1In the teaéhér s mind; specific objectives

for Mlchael were nested in three overarchihg goals: that he be able

.
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to fundtion independently, that he succeed in a non-special educatior
kindergarten, classroom, and that he become a sensitive member of a

social group. Thé contgactual plan, én the other hand, emphasized the
Gevelopment of cognitive/language, self-help, and motor skills: The
teacker cast the multitude of objectives, not only Michael's tut also
théée'gf the other children, into a framework more congruent with what
She was ‘about as o Person and as a proféssional practitioner. She
related to Michael as an individual, yet she cast his objectives into
a content that served not only him, but both the other children and
wiac she valued as well. The classroom cutriculun became the
' teacher's perspective, a rfinding Chat substantiates the work of
Jandsick (1978) = |

other *findings of intersst that erged as a result of carparin.
teacher intent to the contractual plan included:

« Objectives found ini both the written plan and teacher intent
often served as means to differing ends; the teachey may have
been working on similar skills, but her purpose for learning

: | ; | ,
those skills differed from the contractual plan. Examples of

this occurr‘ed e’,slp’eéiall'y ‘with language and éiay objé’ctiv’éé:
for , instance, she relatéd Michael's -achievement o.f: language
skinsf to social language development, and of play skills to
the “development of i:naepenéence. In the contractual piar;,
language skills weré related to correct usage, and dlay skills
'_(vé:ré‘ 1mludéd for the pur’pbéé of socializatior. '

* The teacher coped with remembering and handling large numbers

of objéctives by integrating them into her schema of desir.d

1.



classroom program goals, which weré then achievable during
total class activitiés— .for example, Michael's language and -
self-—concept needs could be mét in the context of reéuiar
activities through his interactions “with ,oi:h'er children ---
specific "lessons" were then not as necessary nor was indi-
vidual instruction.

*  Another way the teacher achieved parsimony was to utilize pre-

sent classroom settings and everyday occurrences to achieve
objectives for many of the 'c'hild'r'en,' again ;aiixhinatiﬁé the
need for éﬁé?iéiij—éiahhe& group or individual lessons; for
example, needed self-help skills could be practiced in the

cafeteria or getting off the bus.

These findings corroborate the review by Clark and Yinger (1980)
that documented the fact that teachers deal with the complexity -of the

teaching situation by simplifying it in some rational and adaptive

way. Here, the teacher's implementation style and management strat-
egies affected how large numbers of objectives were ébh'soliaat'ed into
a manageable plan. Additionally, this study provided information to
support how teachers recast objectives to suit their own purposes; and
as to how théy iaentify an'a moni tor aspécté of the téaéhing/iearning

 Morine (1n Ylnger, 1978) and Nbrme—Dershlmer (m Brophy, 1980).
The analysis of the empirical plan was guided by three qUeétions:
*  What obJectlves on- the contractual plan were
being met? . .

* What objectives of the phenomenological plan.
were being met?

13
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. findings by Moriné (in Yinger, 1978).

"~ What else were Michael and/or the teacher doing?
éiighti-y over half of Michael's acti"vities‘ related to objectives
found 1in téacﬁérlintént and/or the written plan. Over 50% of the
objectives in the contractual plan were matched to Michael's observed
behavior, " and over 67% to obj’e;ctivés indicated in teacher intent.
Thus, a good portion of what was intended for Michael was being
achieved. But most impoktantly, the other half of Michael's behavior

“extended beyond what had been planned. Overall, this presented a

‘bimodal view of what was occurrmg in the classroom: teacher Pplans

-

‘'were getting ééédif)iiéﬁé&; but Michael also was a proactive force in

determining the direction and content of Bié program.

The teacher-subject was quite adept at assuring that her intent

was carried out in practice. First of all, the objectives from the

contractual plan whlch were congruent to teacher intent were those
most likely to be implemented. fhrthemore, the greatest proportlon
of teacher intent which was implemented was that Which contained her
ov?n objectives, those which extended beyond the contractual plan.
Thus, it appeared that while Ehe teacher worked to 'aécmlplish the con-
also moved to acccxnplish those objectlves which were more important to
her frame of reference; riéméiy; éociéi.éé’véio;iﬂérit—, indé'p’éndéhcé.; and
learning to do what was expected in school. This was consistent with
the g"oéié Wthh she vaiu'éé most highly for her program, and with

Other indications of teacker influence upon the program-as-
experienced were found in the ~ariaiys;es of objective-matches by

settings. The predominant objectives which matched Michael's agendas

e
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across the various behavior settings -were consistent with - the
teacher's expectatlons Iof what was to occur in those settmgs. In
other words, a standmg pattern of behavior had been estabhshed which
shaped Michael's behavior. This was accomplished not oniy by the
‘teacher's oveért actions and verbalizations in establishing and main- |
taining the pattern, but also ‘through th’e’ use of space, the selection
and plaoement of behavior objects, and the structure of time,; SO that
pehavior and milieu were synancrpmc, in ecologxcai’ terms Thus, what’
was found, not surprisingly,~#was that sociallzatxon and independence

skills were a predcmlnant match during Free Play; that feedmg and

stren'gth of the behavior settlngs, however, is related not only to
teacher intent, B'ut‘aISO tb Michael's self-initiated behavior. Even
in those situations; in the absence of teacher directiorr,.:;Michael's
behaviors were consonant with the standing patterns of behavior for
the various settings. AS a result; and to further substantlate this
;Sdstuiate of ecological theory, there were relatively few instances
where Michael was reprimanded for inappropriate behaviors. He was
reading the "programs" of the settings:

Another int'eresting set of findings oopcernéd Michael's proactive
nature. Just as the teacher was able to 'c'a‘rry out her intent, so did
Mlchael carry out a set of agendas that went beyond what was planned
for him in either his contractual or phenanenologlcal plans. Quer 50%
of his behavior was eategorlzed as non-matches. Despite a sett1ng
heavily influenced by adult intent, quite structured and with limited

opportunities for ‘choice, Michael was able to direct a fairly signifi-

15



cant amount of his program: Several instances evideneed this: 1)

Michael's self-initiation of behaviors which were coded as seekmg
out friendships" and "exploring the environment;" 2) the area of pre-

" tending; not ﬁiéﬁﬁibi'iéa in any of the plans and s'ti'p'p'o'i'ted onlty at the

dently demonstrated his interest in and reladlipess for early readmg
" experiences; and 4) Michael's initiation of hon-match ag’endé's durin’g
the most structure’d' sett'ing's, which also were s'ettings.'during' which
the teacher carried out most of her intént. Thus, this case study
supported the hypothes‘ié that €he curriculum is as§ much the child's
pers'pe’ctive as it is the teacher's, a fincﬁng that extends 3anesick
(1978). ‘ | (
Other finciin'g's E)f noté which resulted from the com’pairiSon of the
em’pericai pian back to the othér two pians included: '
*  Transitions were important Settings for learning, particu- -
larly, in this case, for objectives in the areas of sociali-
zation, indeperidence, and other school readiness behaviors.

*  Even though the teacher articulated exp11C1t plans for pur-

poses of this study, there wer;e instances whére the record

illuminated her 1.mp11C1t plans as well. Some were simply
I

extensions of content or level not 1nd1c?ted in the phenm\eno-

logical plan; others were even cantradlﬁtory to what she said

she ihtéﬁaé&, as in the instance of hef 'asking higher level

[
o
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questions. than she believed appropriate for Michdel's stage of
‘development, and which nonetheless were answered correctly by
Michael. .

* The non-match analysis served another purpose, that oOf
. illuminating Michael's classroom style. For instance, it
provided an indication of his interest in classroom events and
learning activities, of his goal-directedness, his alertness,
aid nis playful teasing nature: They also showed he did not
unduly Seek attention or affection, nor did he endage in a
large number of randam or inappropriate behaviors. These
would be useful as indirect measures of some of the cbjectiwes
held for him i: the areas of behavior,  independence, and
6chool readiness. ' | ‘

* A large ’pisz'oi'ﬁioh of Michael's agendas were ‘codéd as
Watching/Listening.  Even though Michael was physically
‘p’a;ssive, it was' evidenced how a rg'r'éat aéai of ri"e'a”rnving t’o’gk
place in these Situations.. Micihaei g’éi}_xéci ergwiéége about
classroom behavioral expectations,’ confirmed or‘ re-enforced
academic learnings by watching and .1istenir§g to other children
respond in teaching/learning interactions, and saw examples of
others modeling sensitive behaviors towards the childrer wih
differences. By watching othér children, he also gathered
ideas he could use for himself, such as building a C.B. radio
from blocks or tying a ééé\r’f around h1s head to be an Indian.

Additionally, the analysis of the phenomenological plan provided

1 an
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evidence to assess researcher -effects on-~the naturally-occurring
behaviors of the Setting in several ways. First, during teacher
retrospection activities; the teaclier was able to indicate whether the
result of the presence of the equipment or the researcher; she indi-
cated that Michasl's behavior on Ehe videotape was typical and that
“only one other child during one segment was "showing off:" Second,

hypothesis beihg that while _she may have been desensitized to the
presence of the researcher ih the ciéSSrddn, but nothto the . research
question, at least until after the first day.

Finally, an analysis of the agendas showed a low frequency of
those that had anything to do with the researcher, the television
equipment, the smock, or the loose transistor wire. In fact, there
were anly 21 agendas entitled with any of these conditions, camprising
3% of the 682 total agendas. Most occurred on the first day of data

collection. They were distributed as follows: |

Wwire . 1 agenda
Researcher 0 agendas
Smock 13 agendas
Television 7 agendas
1 ‘:,
-
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. As expected, most of these agendas had to 'do w1th the smock, which
was an indication ‘that it was not ent1re1y comfortable. Bemg com-
pllant, Michael wore;xt in the morning, but dlscarded it after Small
Gdeﬁ,ﬂéﬁa did not wish to put it back on after Gioss Motor Tlme for
Large Gré&p. :The agendas related to the television equipment were
more positive in nature, and were construed as iearning activitieéz
for instance, putting the miee on the tutnjtabie; iookiné at ihe teiej
vision screen to see what he looked like in a mask, making faces with_
3 friend to see themselves on the screen, and the liké. Except for

¢

the pre-data colxectlon interchanges w1th the researcher  in the

* N\,

mornings, there were no agendas where Michael related to the re-

searcher durlng data collection sessions.

Impllcatlons for Practice and Further Research

The purpose of this study was to explore various éS’f:ééEé' of the
individualization in order to generate information about variables,
contextual factoré, and pctentiai.hypotheées that ﬁiéht be germane to
practice and futuré research in this area. The IEP pféiiiaéd an oc-
casion to posit an alternative conceptualization about the process of
individual planning and implementation; and to study individualization
from a view that was rﬂéfeféﬁﬁieﬁeﬁéive than previous ijeseaféh, one
which involved key components of f:he planning/teaching/learning pro-
cess. } |

Originally, Public Law 94-142 was an impieméntation technique te
provide direction to policies set earliér in the cgburts;‘ The Ik
included as an aiternative accountability system\and as a way to ¢

ment 1nd1v1dua.|.12at1on. * Early research and 'practice in the area h_av



I | .1
_concentrated on admi;iigtrétiizé and practical processes and opf-’.cané_s’.‘
Yet it may be as important, if not more so, to advance thezétudy of
individuaiizétion from its cori.cé'ptuai baé’é’. |
The current political climaté of the 1980s seeks to déregui’a;i:e
3 . . ’
much federal legislation, and a regressive sconomy is forcing recon-
sideration of fédérai support of education: One of the m’o’st severe
tests of an innovatfon is its 't’:épacii:y to withstand withdrawal of
resoirces and still maintain its conceptual integri ty. 'i*he‘i@ pro-
visions Of Bublic Law 94-142 are key items under ¢smsideration for
revision. The pragmatic response has been to make it simpler; to
eliminate many of the\regqiated ca@_on’eni:s and procedures, and to-make
it administratively more efficient. On the\other hand, a more appro-
priate response might be the conceptual ong/--- to search for ways to
make it more effectiwve, so that it fosters individualization, its
original purfbée;
Up” uni:ii now, most practitioners and ‘iééééféﬁéfé EéiVé considered
the IEP to be merely a written document: This study has shown the

reality of a different coriceptualization, that of a comprehensive

individualized program which ackaowledges the interaction -of written

plan, teacher intent, and child behavior. If the IEP document con-
tinues to stand in isolation from teacher and child, it will continue

-

to be.perceived as "paperwork” and "time-consuming.” As such, it
cannct-becqge a vehicle for mediating ard integratiij the day-to-day
, experience . of teacher and child in the planning/teaching/lsarning
process. How to get that input without violating due process or in-
creasing paperwork remains a critical quéstion. This study poses a

- counter proposéi to the admin:strative ‘solution: -that the ie’g’itimi-

2y
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’ zation of the subjective perceptions of teachers, children, and
* | 'parents can provide viable bases for evaluating and revising IEP

policies and procedures. d

Questions for policy evaluation certainly include the relationship

"of teacher values and professional perspectives o the planning and
implementation process. 1In this case; the teacher’s frame of refer-
ence differed fron that of the contractual plan, and she Clearly had
different ends’ ir'mind for dealing with the same objectives, but this
discrepancy was a Complementary one. The teacher implemented a great

proportic.i of the contractual objectives in addition to those of her
own. What may be a critical finding is that the child primarily acted
4pon those which were Congruent Eo both and to others contained only
in teacher intent. The influence of the teacher in how' a policy
becames implemented is powerfuls -

This may have greater implications when the discrepancy between
teacher frame oE_iefeienéé,and formal GOCUméh; is greater. iﬁéériy all
the objectives in the contractual plap were devoted to academic and
seif-help skills, and those complemented oné of thé teacher's primary
purposes,; that of preparing Michael for an academic Setting. Her
classroom was Structured for such learning; its activities paralleled
what might be éxpectéd}in a first gradej and the contractual plan was
nested within her intent. Had the phenomenological plan reflected the
values of a different school of early childhood educators, one which
stresses the role of play and social development for instance; would
the discrepancy between the two plans have been as camplementary? The
issue of utilization or lack of it may in part be due to lack of con-

gruency between teacher values and schemes for organizing ' IEPs.

2
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Further, the preponderance of academic emphases in plan development

the 'piém and the téndehcy to rév’c_ért to teacher assessments of what is
igportant rather than the contractual agreement.

Scticol 'p'oiic;'y oftén intérpréts the function of ‘the IEP to be one
'oﬁ provicii'n'g a framework for the inStructidhai 'prog'i'ém’ rather than
defining the entire program. It is problematic, however,. that thié_
occurred in this case. It appeared that tgacher intent guided the
. Framework of ‘the instructional program to a far gréatér dégree. These
observations bear further iHVéstigatiOn<béfdré the q’ués’ti’o’n of utili-
zation is laid to rési.r The wéaitb of information resting in the
teacher's head and her Wérfui role in implementation of pollcy pro-
vide justification for a more active and cé;lf:rai_ro'ié for the 'cias’s’:
room teacher in the plan dév’g’eiopneni: process, a Situation not re-
flected in current practice (Pugach, 1982). _ "

Related to this'issue are gquestions of scope and specificity, and
the perennial dilemma of attempting to operationalize the differentia-
tion between goals and objectives. Clearly, the .contractual plan

, \

carried a multitide of specific, .ﬁeéédiébié objectives. Yet the

teacher's intents; stated less ‘“according-to-Hoyle" (or to Mager

(1962) ; as the case may be) seemed:workable in so far as providing her
with a relevant framework of operating in the classroom: Most

importantly, they could be evidenced '_’iﬁ the descriptive record o
Michael's activities; e.g., his listening and watching .agendas, his
low rate of random or inappropriate behaviors. These types-hf ob=
jectlves made sense to the teacher and their échievenient could be

3
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evidenced, without the degree of Specification and a priofi MEASUEes
usually recamefded for statements of behavioral objectives.’ Con-

Sideration of the usé of relevance and evidence in defining criteria
for the statement and measurement "of objectives may make their’ use
more palatable to teachers.

Additionally, the desxred scope of contractual plans may need
reconsideration, on the basis of some findings in this study.. There
may be a point at which the number of objectives for a teacher to
process and medxate becomes Moot : Also, t.}iei'e is cc;nje'cture. that
while the plan may be developed on an individual basi's, iriciiviéhéiity
is lost in practice as the teacher strives to cope and integrate
varying objectives for varying students. ' The teachér'é process may be
one of management --- bu11d1ng cohe:alvenesc; into an array of demands
on her professmnal behavmr by smpllflcatlon and re- ordermg. Thus,
the focus on activities, found so often -in other studies of g:e’ai'cher
planning (¥inger, 1978; and also Clark & Yinger, 1979; Péterson, Marx,
& Clark, 1978; Taylor, 1970; and Zahorik, 1975), may simply have been
a reflection of the teacher's attempts to :simpiify and control a de-

manding environment. Therefore, an activity like Circle could foster

for all the childgen.the development of a sense of groupness, while
L 3 \

v

simultaneously facilitating attainment-of one. child’'s language skills, "

another child's understanding of the terms "over" and "under;" and
still another's ability to éEEéB& to a group teader: Along with
re-evaluation of degree of spec:tfxcxty may came consﬂé?éﬁioﬁ of
optimal numbers of objectives to include on the Eemal; IEP, perhaps
‘leaving fiote detail to weekly and daily instructional plans.

The - legitimization of subjective perceptions™ also challenges

25
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cniffei'iE 1mevat1ve pracf.:xces to make individual 'pi_arinin'g more ef-
ficient, namely the use of objectlve banks. In the interests of
management and admmlstr:atlon, many schools have turned to the use .of
databases of objectlves, either’ in prmt or in Cm!puterJ.zed form, for
use in development of plans. Marver and David (1978) and Safer et al
'(1978) concluded that data banks' and data management systems were key

' factors conducive to the utilization of IEPs.  While at first glance

these obj;éctivé.banks may appear to ease clerical demands, there is
the spdssi}_;)iiity that they may also be hindering the :i.fh;iiéﬁ\éﬁf:éﬁéﬁ
process by de-professionalizing the role of the teacher. The sﬁewxné
out of objectives devoid of any relation to the professional values
and knowledge of the tedcher may have resulted in written plans that

. t

git ‘in files, while teachers make use of cues from within themselves
as well as from their day-to-day interactions with children to plan
and ’i_mpiement individual ﬁfbcjrr’aﬁis;\' , -

In an effort to ease the demands of compliance, educators may have
inadvertantly fostered a system that results in lists of preordained
Sjectives that have little perceived utility in the cla'ss’ro&r_n. Fur-
ther, they may have hindered the dynamic process of IEP éeveioprﬁri.t
and the inclusion of différential knowledge from teacher, child, and
parent. '.ﬁiiie, it is argued, there is alWays poss1b111ty to 1nc1udé
self-developed or group—developed objectlves into the bank, the power
of the resource may be so coerc1vv= that it is eas1er to resort to 1t
than to make use of the alternatlve._ A parallel example can be found .
Ir_x the use of curriculum -guides -=- good" teachers know they are oniy
a i:eSOtii:ce and a "guide," but oncé prese t, they can eazily becdne the

: , e:ld \

point of least resistance.) Planning ! 1 on proféssional knowledge
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and experience 1is subordinated to the ease 'fo'f selecting already
thought out solutions: Support for this hypothesis can be found in
the future IEP, developed by the teacher o by then "knew both the
child and the system.” There was almost as little reflection of
'tea'c'he.r kndwledg’e in the futire plan as vhen the first IFP was aéi)e1-
oped by the teacher-subject who at that tlme "knew the system, but not
the child." The future IEP reflected neither the knowledge the
t:"e'acher had about the child, nor the in'pot of the child regarding his
curricular interests. . R ‘e

The role of the teacher in the individualization pféée};é must be
taken into account. In the ;melementatlon of IEP policy at the class-#a‘
room leével, the teacher is clearly the street leveil: bureaucrat" who
weatherley and Lipsky (1977) contende& molds and shapes the 1ntended
pollcy to its u‘ltlmate outcomes in practxce, due to their conswerablek
latitude in déc1smn-mak1ng';' The findings of this study 1liustrated
how teachers' values did indeed influence priorities and how teaching
decisions were based more upon what 51' teacher tﬁétight oLig'h't to be ané
Jlisted with little relation to a teacher's frame of reference. Recog-
nition of teacher perspectives and perceptions }n the planning pProcess
xﬁay h%kéi'&ié IZP policy more reievant and hénrcé, more use’fu_l in di-
recting instruction,

Yet "f:h'e study iliLiSt'ratea the téa‘c:her is not the.orily key actor.
A* conception of in’éivi’doaiizati'on as plan plus teacher plus cnild was
posited and shown to exist. Each form of individyalization differed;
but complemwnted thé othér; while the contractual plan may ‘have begun

as the baseline, it was trhnsformed by the teacher, and additionally

' 25
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influehced by the child. The increasing scope of the different forms
of .plans and their interactive natures combined to describe é_pictﬁre
of individuakization that could influence both practice and researck.
The «child is proactive, and this not only provides the teacher
iHH\edi.ate feedback; but also: pbsés a ‘sensib’é solution to méétirig the
spirit of the law in its provision ‘that the child attend planning
meetings, when -appropriate. Commonly excluded due to age, young
children could “r'pax:ti'ci'pate"" in ghe aevéib'giriént of thélr program, not
by thSical attendance, but by'- in'pt.it g’ieé'n’gd from ’systémétié obser-

vations of their behaviors in relation to airééciy;étatéci goais, as

well as those self-initiated ag'enééé that indicate new directions
which attract the child.

This kn’oWi’e’ciQ’e of thé child's 'p"r'oéctivity may also stimulate more

valid use of data banks: to use them to describe current behavior for.

the purposes of illuminating next steps, as opposed to usin’c; ‘them 3
©  priori to proscribé btehavior. Furthermore, to use cata banké in a
prescriptiveé sense may be antithetical to individualization, which is
a response to a child's unique behaviors. Objective banks are a com-
posite of the past behavior of other children --- while many of the
objectives listed there may be appropriate to a child’'s current need;

there also exists the danger of attempting to fit the child to the

objectives at hand. The focus of accountability systems should be one

behavior to prespecified plans: In that way; the focus of evaluation
is on the degree to which the setting meets the needs of the child
rather than whether the child has conformed to external standards.

The fact that there were more agendas identified than matched

N,
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objectives may also mitigate against prescription. One interpretation

about their existence may be that they were functionally determined. in

the process of Michael, the teacher, and/or other children “getting
together.” The teacher may have established gémé»poténtiai occasions
for the emergence of learnings by her arrangements of time, activi
ties; and materials, but.she did not control the achievement of par-
ticular 'objeci:iyés’ béyOnd thai' Yet théy occurred. l}érhép's this
argues for more consideration of the role of the teacher in iilxdi-
vidualized programs to facilitate fu’n”ction{) and role manipuiaij_ion
rather than to predict behavior and cutcomes. |

The final implication for practice emanates fraom the discovery of

still another type of plan. Despite a wealth of interview data and

corroboration of teacher intent on the meaning of the stated@ ob-
jectives; the analysis of the stream of behavior brought to light
instances where Michael's agendas went beyond stated teacher intent,

and included an intervention by the teacher to elicit that behavior.
As a result, the phenomenological component of individualization may
need to be expanded to include explicit stitements of intent as well
as implicit objectiveé. :

Teacher retrospection can also play a role in bringing the im-
plicit and explicit plans together in teacher consciousness. Retro-
spection may bé a mechanism to 'p'rovicié thé necessary feedback which
could allow teachers to confront discrepancies between plan and
action, and to respond to programmatic diréctions indicated by the
child. Brophy (1980) reviewed seveéral studies which showed how
teachers had more "reality contact" when iéééohé went awry or when
forced to deal with minor deviations ; from i:hz;:’ir pians; at otﬁér

9
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students. Data from retrospection may serve a similar purpose in the
assessment of teacher effectiveness. A fruitful line of research may.
. be to further examine the iéiéﬁiéﬁgﬁiﬁé of teacher plan aand classroom
reality, and the changes in the degree of discrepancy wrought by*
utilization of retrospection. Further, retrospection as a tool for
self-evaluation utilizing anecdofal records, observations; and/or pro-

discrepancies, could be incorporated in professional preparation pro-

' grams and proféssional aéveiopment inservice.

Methodological Implications

235 pages can attest to. While the purpose of this study was pri-
marily a subStantive one, its very nature, particularly in the
attempts to match question to design, data collection, and analysis;,
led to the cohfrontation of several methodological concerns. As a
result, there emérged some implications that might be shared with
other naturalistic inquirers. |
First is the concern for muitipié réalitiés. Usually, naturalists
seek to triangulate in order to take into égéount their recognition of

the presence of varied perspectives of "truth." This study stands as

naturalistic inquiry. There may be two effscts of triangulation. One

may be convergence towards a reconciled "truth," the development of a

model which synthesizes all perspectives. In thisg: study, the via-

biltity of assuming and explicating diveréencé is presented as an
| S
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example of another effect. The differences in these two outcomes and
when either is an appropriate model is fruit for further consideration.

To triangulate is to seek information from various actors in ‘the
system and about various components of the system -i;i as many different
_modes of investigation as possible (e.g.; document review, obser-
~ vation; ’iﬁtéiii’iéiéé);: Together; these result in a "thick description®
of a phenomenon: In striving towards that goal in this study, another
understanding that phenomenon.

Mchuhan and Fiore's (1967) insights that media alter the way we
see the world have some import to this discussion. If, as they con-
tend; an event is shaped more by the nature of the medium by which it
is commmnicated than by its content, then the impact of the selection
aof particular media for data collection upon results may be a rich
area for investigation. In thi§ study, a fairly wide range of media
was utilized, from the human instrument to electronic technology.
Eyes recorded events and peruséd print; élars' perceived sounds and
comiunicativé uttérances. Television and audio tapes captured
elements of the same events. These may have predisposed the analysts
to think and act in different ways; they may have depicted events and
settings in such a way as to evoke unigue ratics of sense perceptions:

Some of the trade-offs were known. For instance, videotape was
selected because of its low selective attention and its ability,
of life;" Belection of other media may have reduced the data or have
introduced more observer bias: However, had the human instrument been
selected as the primary mediun of data collection, it may have added

')
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to the record an organizing scheme of value, a "sense" of the setting,
or a more comprehensive view than the restrictions ‘the camera's lens
angle allowed. Degree of detail, degreé of objéctivity, and degree of
synthesis may affect what picture of an area of inquiry emerges.

Also in this study, a preliminary attempt was made to use an

internal medium, that of teacher retrospection. ‘While ‘intended pri-

marily as a tool for corroboration, it provided a different state

.- - - - S e - - - - - - .- - L4 - - -
through which data flowed, and further addressed issues central to

behavioral psychologists (Lieberman, 1979; Radford, 1974) and ,sociol-

ogists (Reinharz, 1979) regarding the validity of introspective data.
The investigation of the differential effects of media in yielding
data otherwise inaccessible, in bringing to light new facts, and in
stimulating the asking of new qﬁeétibhé is an intriguing, though per-

haps elusive methodological concern.

various levels of systems and Barker's techniques of behavior setting

analysis proved to be usable as tools for assessing and describing the’

typicality of a chosen research site. However, only the surface was

scratched in this.study, and there remains much more possibility for

the development of tools such as these as alternatives to procedires

used more appiopriately in experimental designs and as ways to avoid
the critique of being "soft."
A fourth implication concerns the concept of behavior settings and

their standmg patterns of behavior. Consonant with Barkeér (1968),

~ ~
-
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Mcbuhaﬁaﬁd Fiore (1967) also recognized that "environments are not
passive wrappings; but active pioéeSSéS which are ii’i'v,;is'ible P
ground rules, pervasive structures, and overall patterns elude easy
perceptions” (p. 68). 1In this study, settings were identified and
their power to coerce behavior was affirmed. Many of Michael's
agendas which weré independent of teachér behavior were illustrative
of the standing pattern of behavior at work: at Circle Time, Michael
went to thé" carpeted area of the room, sat in the prearranged ;'chéi'ré—,
and waitéd for the othér children to arrive; at Snack, he conversed
spontaneously, while at the same table for Small Group, he raised his
hand to respond to teacher-directed queéstions. His behavior was syno- ‘_
morphic with the settings of the preschool, and he was a child who
"read" their programs well. ¢ '

furthérrrio'ré, the function of Space, objéctg .and other pé'o"pie i;o
affirm or ré-direct the behavior within a géttiné was evidencéd;'szr
instance, the teacher calls from the Snack Table, "It's time for
Snack!" to bring children to the table; or a child says, "Hey,
.Miéﬁée.éli" ‘and engages Michael in a play activity; or boéké placed on

a table attract Michael E6>1ééf through them. A&n additional analysis

of the agendas in this database could resuit in the identification of
N

patterns regarding the relationship of people, objects; and space to

s

the maintainence of the integrity of a setting. The place of setting
"plans" in the model of individualization exists as a potential next

research step.

Likewise, -the concept of unit of analysis bears further investi-
, N b

gation. Two kinds of units have been used in ecological ie’ééé”f', but
not usually together: the 'é’piso'de', which indicates psychological

M -
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intent of the subject .(Barker & Wright, 1971), and the envirommental

force unit (EFU), which indicates external forces brought to bear on
‘the subject (Schogden, 1963). In this study, the concept of eco-

logical unit was reconstrued in an attempt to integrate the two,

. came closer to the conceptual base of ecological tresearch: Continued -

investigation of the reﬁtio'nsnip' of agendas to circumstances might
enable the researcher to address certain questions more easily: suéh
as, what forces interrupted Michael's agendas? to what degree were
Michael's éiéén’ciés congruént with, c'dn’pienient;ary to, or cbi;;li'it’ef to the
circumstances of the event? what kinds of forces (adults, children,

events, fhi}ng’s) lmpmged upon Michael's behavior; and were there

differential results? when a child is reprimanded or deemed deviant,

.to override the expéci:éci patté'rn of behavior? éy,c’orisiééréti’on of the

" typical units of "ecological records in tandem, thé linkage between

behavior and setting might be further understood.

The uses of a naturalistic paradigm and an arsenal of maltlple
strategies and media have been helpful to illumine Some of the in-
trinsic properties of a system of individualization and classrodm
teaching/learning settings. Despite the extent of this presentation
of methods and results, only the surface has been scratched. That it
may have provided inspiration of insights for further substantive and

methodological questions could be its major contribution., L

p4

Co
O



this research was supported by Grant No. G008002237 from the

bDepartment of Education, Office of Special Education Programs, Student.

Research Program; Investigators undertaking such projects under
goverm\ent sponsorshlp are encouraged to express thelr 7 professmnal
opinions stated herein do not necessarlly reflect official p051t10n or
policy of the Department of Education.

-

©  Copyright 1982
Vigtoria C. Pappas.
ALL RIGHTS RESERVED

7



